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Abstract
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The main objective of the handbook is the development and advancement of procedures and
tools for deggning and implementing competence based curriculum matching competences
in higher education and economy.

The document serves aseferencehandbookdesigned
for the academic staff training workshop held in ULSIT, Sofia,
Bulgaria on 248 February 2014 wiin the framework of
the European funded PICTET Tempus prdjési, i
supports the designed technolegphanced training course
G/ 2YLISGSYOS o6FaSR FNIYSE2N] F2N
integrated in Moodle.
This document providean overview of the comgtence based framework for curriculum
development.Sections 12 presentthe context andcommon usedcompetencedefinitions
Section 3provides information abouthree competence dictionaries asffective tools for
building competene profiles and catalog&here eachcompetences presented bylefinition
and behaviar indicators

Section 4 presentsthe proposed systematic methodology foompetencebased curriculum
development The methodology consists of six phaség Conceptualisation(2) Planning (3)
Data collection (4) Data analysi& Create catalog of competenge®) Develop competence
based curriculunand @) Develop application& Pilot test.

Section 5 iseferencingframeworks and data collection tooésthe European Qualifications
Framework 6r lifelong learningandvarious Welbasedinformation systemg$or competence
modeling and assessmerthe European €€ompetence FramewoylBulgarianCompetence
Assessment Information System MyCompeterd8A0*NETand ESCO.

Sections 6 to @xplainin brief procedures for reating catalog of competencesnd cevelopng
competence based curriculumas well as the proposedample template for describing
innovative learning scenari@d behaviourassessment focompetencebased earning

The last section is fmsed orthe Computer Science Curricula 2013, Curriculum Guidelines for
Undergraduate Degree Programs in Computer Science, December 20,T2@13oint Task

Force on Computing Curricula, Association for Computing Machinery (ACM), IEEE Computer
Society
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1. Context

a2 AGK f102dz2NJ YFEN] SGa AyONBI aa
levels and transversal competences, higher education should
equip students with the advanced knowledge, skills and
O2YLISGSyO0Sa G4KSe ySSR (KNRdAzZAK
(The Bologn#&rocess 2020)
In a recent communication, the European Commission called upon the Council to endorse an
updated framework for future European cooperation in Education and Training, with four
strategic objectives for the years leading up to 2020: Makeoliigllearning and learner
mobility a reality; Improve the quality and efficiency of provision and outcomes; Promote
equity and active citizenship; Enhance innovation and creativity, including entrepreneurship,
at all levels of Education and Training. Ediocsl and training systems must generate new
skills, respond to theature of newjobs whichare expected to be created, as well as improve
the adaptability and employability of adultdreadyin the labour force. Universities should
offer innovative curigula, teaching methods and training/retraining programs which include
broader employmentelated skills, along with the more disciplispecific skills, to enhance
the employability of graduates and to offer broad support to the workforce more generally.

Many researches about educational system point the attention competencebased
education is at a crossroads. Traditionahtentdrivenand time basednodels of education

are criticised as being too theoretical and for failing to meet the demands ofipeaathile
newer ones based on skills and competency are called into question for being atomistic,
controlling and confined to the predictable. The need of changes is extremely urgent in other
to meet the rapidly changes in the economy, industry and soeralironment. The
Competence Based Educati@BRis a systematic yet flexible approach. It focuses on defining
in measurable terms what students are to learn and then evaluating how well they can
perform designated tasks after instruction. Expected bétang or tasks, conditions for their
performance, and acceptable standards are shanéith students Some of the main focal
points of CBE are: its purpose is to promote learners to achieve a presetting ability, each
AYRAQDARdzZ f f S NY Saningi prooeSsKis @ tohaN itsh gvaludtignSis t6 S
emphasize criteriomeferenced The main reason for CBE popularity is the expected reduction
of the gap between the labour market and the school system.

Even before the beginning of the 21st century acaderducation had been moving away
from the traditional knowledgébased approach towards more competeroased teaching.
Recentlythis process has become more of a preoccupation. With the introduction of the
Bologna process, many EU universities have exgmered increased interest from the
professional andcommercial sectors for their interests to be included into the academic
environment. As a result, universities have developeitiatives to adapt their academic
teaching to the requirements of industryy order to ensurehat their graduates are the most
employable, and to increase their competitiveness in ithternational education market. As

a result a new form of curriculum development has arisghich has focused on finding the
relationship betweeruniversity education and the competenceseded by the graduates in
their later careers, by defining exactly which competencies needbgoincluded in the
respective courses. This new competeti@sed approach is nowadays one tbe most
discussed topicsiicurriculum development.

2
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It is generally believed that competenbased education is an answer to societal changes. In
particular the professional environment has become more complex, dynamic and knowledge
intensive and it requires employees who are wedlucated, versatile and able to maintain
their personal knowledge and skills. The concept of competence is a mean to think about these
changes and requirements.

The interoperability of competerc (learning outcome) definitions constitutes a major
challenge for competene based learning designs and its implementations. Currently, higher
education institutions have not yet adopted standards for compegethefinitions, resulting

in inefficiencies for, both competerdased learning design and competer@aseddiscovery,
access and rese of units of learning

Learning outcomes, the current hot topic within the educational institutions across Europe,
are analysed, designed, implemented and evaluated all over Europe. Learning outcomes are
the backbone of the cuwent, modern educational initiatives; such as the European
Qualifications Framework (EQF) on the one and the Qualifications Framework for the
European Higher Education Area {RXHEA) on the other hand. Traditional models and
methods of expressing learnisgccess and qualification levels are replaced by systems based
on learning outcomes and qualification descriptors. These systems ultimately provide the
necessary transparency to facilitatee comparisorof knowledge skills and abilities between
educationinstitutions in different European countries.

The main objective of thehandbookis the development and advancement of procedures
and tools for designing and implementing competence based curriculum matching
competences in higher education and economy.

Competence
Concept

ACM Competence
Computer Science /N Dictionary
Curricula 2013 b

Learning Design

i EQF, e-CF,
® Il_réréc:r\:iantéve MyCompetence,
Scenario O*NET, ESCO
Systematic
Approach for
Competence

Based Curriculum
Development
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2. The Concept of Competence

The concept of competence can bridge the world of education, training, knowledge
management, and informal learning. There are a lot of examples of competence definitions.
¢tKS O2yOSLIi 2F WwWO2YLISGSy SoAgoigghiscdigsiany LISG Sy Oe 4
The esearchers in the field of competence have given various definitions for what
competencies are: permanent distinctive traits and charactesstwhich determine
performance distinctivecharacteristics which differentiate the scessful performer from the

red; an ability to reach goals; inner personality traits that allow a person to cope better with

a given task, role or situation; knowledge, skills, abilities and other characteristics
demonstrated at work, etc. However, theis no set definition for the term competence.
Debates on the difference between competence and competency are still ongoing.

Ly G(GKS O2yGSEG 2F GKS 9dzNRPLISEY vdzZ £t AFAOL GA2
ability to use knowledge, skills and persorsalcial and/or methodological abilities, in work or
dldzRe aAddz GA2ya FyYyR AY LINRFTSaaaz2ylt |yR LISN

I O0O2NRAY3I (2 L999 wSdzalofS /2YLISGSyOe 5STAY;
form of knogvledge, skill, attitude, ability or edattonal objective that can be described in a
O2yGSEG 2F fSIENYyAy3azr SRdzOF A2y 2N NI AYyAYy3IEd

I O0O2NRAY3 (2 ¢9b/ 2YLISGSYOS RSFAYAUAZY da0O2YLIS
deal with some classes of critical events, problems or tasks that caniocuertain situation

YR SO02t23A0Ff yAOKS¢®

Tuning Educational Structures in Europe defines competences as a dynamic combination of
knowledge, understanding, skills and abilities. Competences are obtained or developed during

the process of learning byhé student. A distinction can be made between generic
competences (i.e. transferable competences across study areas) and ssigedic
competences (i.e. competences specific to a subject area).

The International Board of Standards for Training and Pasdiace Instruction (IBSTPI) defines
I 02YLISGSyoOe Fa al (y2e¢ftSR3IST aijAattz 2N I GdaA
FOGAGAGASEA 2F | IABSY 200dzLJ GA2y 2NJ Fdzy Ol A2y

The methodology used byuRjarianIndustrial Associationin the Competence Assessment
Information SystemMyCompetencgnttp://en.mycompetence.bjjconsiders competence to
be a set of knowledge, skills, attitudes and behaviours used to achieve resulwripeante
levels) in a certain professional role or in a particular organisation. Acquiring a certain level of
O2YLISGSyOS Oly 68 aSSy | a Iy SELNBaaiazy 27
in their behaviour (independently, own knelmow) the dfferent elements of skills and
knowledge, of professional and personal qualities, of past experience. In other words,
O2YLISGiSyOASa INB 'y SELINBaaAiAzy 2F GKS AYyRAODA
GKFEG KFa 0SSy ¢NRILIBK YiKREI FINE OYIIAYSY OASa
There are a number of competence classifications which organise them according to different
criteria. @ YLISG Sy O0Sa OFy 06S RAGARSR Ayi(2 adaaz2fti¢ o
GKIFNRE ONBE G Sites) a D2 NBEORENOISTI SYyoOASaé ONBt SOl
4dz00Saauvs aFdzyOlGAazylt O2YLSH Sa¢ 002YY2Y
Fdzy OllA2yavs aalLISOATAO OawrmISi APS 0027 LIANLS
4
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differentiate thed dzO O
OKI NJ Ol SN& &
O2YLIS(GSyOASaéd ORSGSt2LIAYy3aT 2ySauvo

With the adoption of the Lisbon Strategy (2010), a decision wkentao modernize and
enhance education quality which would in turn lead to mastersgyen universal key
competencies:

Communication in the mother tongue,;

Communication in foreign langages;

Competence in mathematics, science and technology;

Digital canpetence;

Ability to learn;

Intercultural and social competencies, and civic competence;

Initiativenessand entrepreneurship.

FdzZfE LISNF2NXSNI FNRY GKS L}22NJ 2)
FT2N) GKS LISNER2Y LISNF2NX)XAy3

DC SN ()
> Qx
O« o
ax

gegeeeee

Four universal personal and professional competencies as learning outconae® been
established with the adoption of the Nanal Qualification Framework in Bulgaria:

w independence and responsibility

w learning competence

w communication and social competencigs

w professional competencies.
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3.Competence Dictionari es

3.1. WorkitectCompetency Dictionary

The Workitect Competency Dictionyawith definitions and observableéehaviors that may
indicate the existence of a competenaontains thirtyfive competences ithree clusters
competences dealing with people; competences dealing with businesscamgetences
dealing withselfmanagemen{Figure 1).

COMPETENCIES DEALING WITH COMPETENCIES DEALING WITH COMPETENCIES DEALING WITH
SELF MANAGEMENT

LEADING OTHERS PREVENTING AND SOLVING PROBLEMS 31 Self Confidence

1 Establishing Focus 16 Diagnostic Information Gathering 32 Adaptability

2 Providing Motivational Support 17  Analytical Thinking 32 Personal Credibility

3  Fostering Teamwork 18 Forward Thinking 34 Flexibility

4 Empowering Others 19 Conceptual Thinking 35 Personal Accountability

5 Managing Change 20 Strategic Thinking
6 Developing Others 21  Technical Expertise
7 Managing Performance ACHIEVING RESULTS
8 Fostering Diversity

COMMUNICATING AND INFLUENCING 23 Entrepreneurial Orientation

9  Attention To Communication 24 Fostering Innovation

10  Oral Communication 25 Customer Orientation
11 Written Communication 26 Results Orientation
12 Persuasive Communication 27 Thoroughness
13  Interpersonal Effectiveness 28 Decisiveness

14 Influencing Others 29 Business Acumen

15 Building Collaborative Relationships 30 Global Perspective

Figurel Workitect Competency Dictionary thiffiye competencies
(http://www.workitect.com/PDF/CompetencyDictionary.pdf

3.2. GCOMPS

Georgia's comgtency dictionary for workforce planning.-@OMPS provides a consistent
framework for state agencies to determine the competencies required for a particular job,
and appraise the current and future competency levels of their workforce
(www.spa.ga.qov/pdfs/wip/@GCOMPS.pdif

3.3. Harvard Universit¢ompetencyictionary

(http:// campussericesharvardedu systenifiles documentg$1865/harvard competency di
ctionary completepdf)



http://www.workitect.com/PDF/CompetencyDictionary.pdf
http://www.spa.ga.gov/pdfs/wfp/G-COMPS.pdf
http://campusservices.harvard.edu/system/files/documents/1865/harvard_competency_dictionary_complete.pdf
http://campusservices.harvard.edu/system/files/documents/1865/harvard_competency_dictionary_complete.pdf

COMPETENCE BASEIVHY#ORK FOR CURRIQWDEVELOPMENT

4.Methodology for Competence Based
Curricul um Development

The proposed systematic methodology for competence based curriculum development
consists of six phases: (DrCeptualisation; (2) Planning; (3) Data collection; (4) Data analysis

& Create catalog of competences; (5) Develop competence based curriculum and (6) Develop
applications & Pilot test.

The development of a competerdimased curriculum begins withuilding a successful
strategy The processlustrated inFigurel consists of two parts: Part I, comprising steps 1 to
5, where the readiness of the university to transition from a traditional content and tiased
curriculum to compegncebased curriculum is assessed, and Partrnslating the strategy

into a Competence Based Curriculum
Step 5 | Step 6 ]

Step 2 Step 3 i Step 4
Culture Shock: Creating a fully

Employee Gap analysis: Define annual

competence: the How do we get management Change to integrated

roadmap to there from timeline secure Competence

future here? commitment Based
Curriculum

Step 1

Develop a
university - wide
view of
readiness to
embrace change

—— | —

Figure2 Building a successful competence based curriculum strategg

The next step is concerned witidentification and description of the competensehat
students should acquire do describe the final attainment levels of the educational program

in terms of competenciesthe competencess obtained agesult of researcling the existing
economic sector competenamodelsand pb profiles. Typicallythis activityis performedby

a heterogeneous team, consisting of stakeholders such as curriculum developers, teachers,
educational managers, field experts and branch representatives. Togetheattady® and

collect nformation about the competences within the domain of interest, identify the
competencies, and describe them in a competence map. This is a highly complex and difficult
processes, as all processes of curriculum development are. It is obvious that a coogpete
profile has important implications, since it constitutes the basis of a competbased
curriculum.

The Methodology for CompetencBased Curricula Developmeistgraphicalypresented in
Figure3. The methodologpromotes corinuous improvement through the consideration of
the universitystrategic plansit is based on the intensive research and needs analysis of the
universitQ & O 2 Y bhied Swricufiindevelopment and training
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ICT Environment

Economic sector competence models
Job Profiles

Workforce
requirements

University Policy &
Vision
Evaluation &
Improvement

Re-designing organizational policy
and curricula

Pedagogy :
. Implementation

Curriculum &

Assessment
ICT Integration

Management

Teacher Development

1
Conceptualisation

1.1. Think through the
business needs

1.2. Clarify the policy and

curricula re-design with
the key stakeholders
1.3. Develop strategy
1.4. Gain support for the
pilot

2
Planning

2.1. Working meeting with
the key staff

2.2. Review concept;
develop plan & timeline
2.3. Identify and agree on
people needed for the
team

2.4. Define roles and
responsibilities

2.5. Create and launch
communication plan

y
f

3
Data collection

3.1. For each job or job

family develop technique to

be used for data collection:

- economic sector
models analysis

- expert panel

- structured interviews

3.2. Schedule and conduct

data gathering events

4
Data analysis
Create catalog of
competences

4.1. Analyse information
obtained.

4.2. Create catalog of
competences tailored to a
certain university
programme

4.3. Describe each
competence by definition,
behaviors and levels.

4.4. Conduct gap analysis.

5
Develop competence
based curriculum

5.1. Match competences
and learning objectives /
outcomes

5.2 Conduct course design
5.3. Develop:

- Learning activities

- Assessment

- Knowledge resources

5.4. Review with key
leaders

Figure3 Systenatic approach for competence based curricula development

6
Develop applications

6.1. Establish teaching
& learning technological
infrastructure

6.2. Conduct pilot test
6.3. Develop
competence frameworks
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5.Framework s and Data Collection Tools

5.1. The European Qualifications Framework for lifelong learning
(EQF)

The EQF is a common European reference framework acting as a translation device to make
gualifications acquired within the different education and training systems in Europe more
readable and understandable. It has two principal aims: to promote citizens' mobility between
countries and sectors, and to facilitate their lifelong learning. The Eurogaalifications
Framework was developed in the years 23307 and formally adopted as a
Recommendation by the European Parliament and Council on 23 April 2B8&ight EQF
reference levels are described in terms lefirning outcomes. The EQF recognifiest
9 dzN.2 édScitidanand training systems are so diverse tl@ashift to learning outcomes is
necessary to makeomparison and cooperation between countries anstitutions possible.
In the EQF a learning outcome is defined as a statewfenhat a leaner knows, understands
and is able to daon completion of a learning process. The EQF thereéonphasises the
results of learning rather than focusimg inputs such as length of study. Learning outcomes
are specified in three categoriesas knowledgeskillsand competence.

EQF Adaptation Support Portal

Home AboutEQF News EQF conference EQF adaptation support = EQF Links and Resources  About the portal ~ Sitemap

Searchword EQF adaptation support Message to portal editor

Itis the portals major aim to support VET practitioners in adapting education and » contactus
training elements to EQF requirements. Therefore this portal part provides access to
information, examples and further resources that can support you in adapting

Principles of EQF Assignment occupational profiles, legal regulations, curricula, didactics, assessment procedures
Occupational standards etc. to the EQF
Coursemplementafion The material available on the different topics was developed in the framework of
Assessment procedures European projects such as EQF Predict but also by VET professionals who share in
National examples this way their examples and materials with peers in the own country and abroad in
order to come a step closer to make qualifications in Europe comparable with the EQF

Best practice

PREDICT

Feel free to use the resources provided in the different categories but also feel invited

Figure4 EQF Adaptation Support Portal

This signals that qualificatiomsn different combinationg capture a broad scope of learning
outcomes, including theoretical knowledge, practical and technicalsskand social
competences where the ability to workith others will be crucial HQF Adaptation Support
Portal http://www.egf-support.eu/ ).

In order to get unified views, it is important to give some widely accepted definitions of terms
that will be mae likely than others to appear during continuation of work on the project,
which is part of a general European Qualification Framework:
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Qualificationmeans the formal name for the result of a process of assessment and validation,
which is obtained when eompetent body determines that an individual has achieved learning
outcomes to the standards laid down.

Learning outcomesare statements of what learning pupil / student / person knows,
understands and can perform, based on the completion of the learniaogess, defined by
knowledge, skill and competence.

Knowledgemeans the result of the adoption of information through the learning process.
Knowledge is a set of facts, principles, theories and practices related to area of work or study.
In the context ofthe European Qualifications Framework for lifelong learning knowledge is
described as theoretical and / or factual.

Skilsk N (GKS FoAfAGe G2 FLWXe (yz2eftSR3IS I yR dz
specific task and to solve the problem. In thentaxt of the European Qualifications
Framework, skills are defined as cognitive (involving the use of logical, intuitive and creative
thinking), practical (including physical skill and use of methods, materials, devices and
instruments) and social skillsdmmunication and cooperation skills, emotional intelligence

and other).

Competence means the ability to apply knowledge, skills and personal, social and
methodological skills in the workplace or during learning, as well as in personal and
professional deelopment. In the context of the European Qualifications Framework

competences are described as responsibility and independence.

5.2. The European-€ompetence Framework

The European-€ompetence Framework {&F) provides a reference of 40 competences as
required and applied at the Information and Communication Technology (ICT) workplace,
using a common language for competences, skills and proficiency levels that can be
understood across Europe

Its purpose is to provide general and comprehensiv€oenpetences ecified at five
proficiency levels that can then be adapted and customised into different contexts from ICT
business and stakeholder application perspectiVé® 40 competences of the framework are
classified according to five main ICT business dRIAN¢ BUILD; RUNc ENABLE MANAGIE

and relate to the European Qualifications Framework (H€Y€)s 3- 8. Current version is the
European eCompetence Framework 3.0 A common European framework for ICT
Professionals in all industry sectors

The Europeae-Competence Framework version 3.0 (CWA 16234) is published in four parts,
which may be downloaded free of charge from the CEN website (www.cen.eu) orGlie e

website: www.ecompetences.eu. Part 1 (The Framework), Part 2 (User guidelines) and Part 4
(Casestudies) are available in English, German, French and Italian versions. The European e

/| 2YLISGSYOS CNIYYSg2N] Aa || O2YLRySSkisf@the 6 KS 9
HMald /SyGdaNEned LG A& € a2 &dzLJLJ2 Niinkfof Bigitdl S&  LJ2 |
{1{Affan flFdzyOKSR Ay al NOK Hanmod® LG A& LINRY2I
the recognition of competences and qualifications across countries and to foster ICT
professionalism in Europe. The European ICT Professimide® (CWA 16458:2012) is a set

of 23 profiles, which may be used for reference or as a starting point to develop further

10
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profiles. This document can also be accessed (free of charge) via the CEN website and the e
CF website.

‘ European

‘ e-Competence ICT profile user generated
Framework
e-CF view » ICT profile » Compare Print'export Language « Select all Claar

* A6 Application Design _::l
» A7. Technolagy Trend Manitoring C T T T
» A2, Sustainable Development LT T |
» AS. Innovating LT T T

* B.1. Application Development
+ B.2. Component Integration
» B.3. Testing

* B.5. Documentation Production

[ I
| [
[ I
» B.A. Solution Deployment [ |
[ I
| [

» B.6. Systems Engineering

7] Engineers software and/ or hardware componants to mest solution requirements such as specifications. costs. quality. time. energy

efficiency, information security and data ion. Follows 3 i to analyse and build the required components and
interfaces. Builds system structure modeds and conducts system behavior simulation. Performs unit and system tests to ensure requirements.
are met.

» Proficiency Levels

[[] Level 3 - Ensures interoperabiity of the system components. Exploits wide ranging specisist knowledge to create a complete system that
will satisfy the system constraints and meet the customer's expeciations.

[] Level 4 - Handles by ing standard and i in suppart of cohesive product development. Establishes
a setof system requirements that will guide the design of the system. |dentifies which system requirements should be allecated to which
elements of the system.

= Knowledge Examples

[ K1 appropriate software programs! modules, DEMS and pregramming languages
[[] ¥2 hardware components, tools and hardwars architeciures.

] K3 functional & technical designing

[[] K4 state of the art technologies

[ K5 programming languages

[[] K power consumgtion models of software andlor hardware

[ K7 information security basics

[[] %2 protatyping

* Skills Examples

[] 51 explain and communicate the design/development to the customer
[]52 perform and evaluate test results against product specifications.
[[] 52 apply appropriatz software andlor hardware architectures

[] 54 design and develop hardware architecture, user interfaces, business softwars and software
[[] 55 manage and guaraniee high levels of cohesion and quality in complex software developments
[] S8 use data models

[[] 57 apply appropriatz development andior process medsls, to develop effectively and efficiently

» C.1. User Support | y |
» C.2.Change Support [ B
* C2 Service Delivery C T 1

| V|

* C_4. Problem Management
- D. ENABLE » DA Information Security Strategy Development
» D2 ICT Quality Strategy Development
- Europasn
H eication

Figure5L/ ¢ LINRPTFAES ao. dcd {2adisSvya 9yIAYySSNAy3E

A

5.3. Competence Assessment Information Sydt&y@ompetence

MyCompetencehttp://en.mycompetence.byis created within a project "Development of a
Workforce Competence Assessment System by Sectors and Regions” carried out by the
Bulgarian Industrial Association (BIA) in partnership with the Confederation of the
LYRSLISYRSY(d ¢NI}IRS !'yAzya Ay .dzt I NAI 6/ L¢!
and the financial assistance of the European Social Fund.
ae/ 2YLISGSyO0SQa 202S00A0Sa | NBY

w to create functional compatibility and possibilities for integrated data usage

11
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w to generate and collect in one place information and kAmow with regard to

managing the implement#n process of the competence approach in human capital

development

w to support and initiate effective measures (at sector and regional level) for
SYLX 28YSyid yR aiAtta RS@OSt2LIVSy
w to incorporate good practices from the implementati of the human resources

management process
to create a library with the possibilities for support of lifelong learning
to provide relevant materials for the support of lifelong learning

egee

outline trends and recommendations

k ‘ m n COMPETENCE ASSESSMENT
INFORMATION SYSTEM

SUCCESS = IDEA + CAPITAL + TEAM

HOME SECTORS POSITIONS COMPETENCIES ASSESSMENT TOOLS E-LEARNING RESOURCES

ABOUT MYCOMPE TENCE NATIONAL NETWORK BENEFITS SCOPE PROJECT PORTAL SITE MAP CONTAC S

Transport Software Industry Soft Drinks
< X « Competences ® A . Coroeiences \ « Competencies >

Figure6 MyCompetencéome page
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to allow finding and storing of published documents which can béyaed in order to

dzf 3

The functioning and effectiveness of MyCompetence is ensured by the National competence

assessment network which encompasses employers, managmsialists, consultants, state

experts and experts from other institutions.

The main users of MyCompetence are:
w Organisations (managers, HRM specialists, competence assessors)
W

Ministries, agencies and other institutions and organisations related tolabeur

market and the spheres of education, continuous learning, recruitment and employee

leasing, career guidance

w Higher education institutions, vocational schools, licensed centres for vocational

training

w Organisations providing services in the sphexesecruitment, management, training

and development of human resources
w Workers and employees legally employed by organisations
w Students.
The main elements of MyCompetence are:

waz2RdzZ S af{ SOG2N) Y2RSf a¢
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