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Abstract 
This document is intended to provide an overview of the competence based framework for 

university curriculum development. The document serves as a handbook designed for the 
academic staff training workshop held in ULSIT, Sofia, Bulgaria on 24-28 February 2014 

within the framework of the European funded PICTET Tempus project. 



 
 

The main objective of the handbook is the development and advancement of procedures and 
tools for designing and implementing competence based curriculum matching competences 
in higher education and economy. 

The document serves as a reference handbook designed 
for the academic staff training workshop held in ULSIT, Sofia, 

Bulgaria on 24-28 February 2014 within the framework of 
the European funded PICTET Tempus project. Also, it 

supports the designed technology-enhanced training course 
ά/ƻƳǇŜǘŜƴŎŜ ōŀǎŜŘ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ŎǳǊǊƛŎǳƭǳƳ ŘŜǾŜƭƻǇƳŜƴǘέ 

integrated in Moodle. 

This document provides an overview of the competence based framework for curriculum 
development. Sections 1-2 present the context and common used competence definitions. 
Section 3 provides information about three competence dictionaries as effective tools for 
building competence profiles and catalogs where each competence is presented by definition 
and behaviour indicators. 

Section 4 presents the proposed systematic methodology for competence based curriculum 
development. The methodology consists of six phases:  (1) Conceptualisation; (2) Planning; (3) 
Data collection; (4) Data analysis & Create catalog of competences; (5) Develop competence 
based curriculum and (6) Develop applications & Pilot test. 

Section 5 is referencing frameworks and data collection tools as the European Qualifications 
Framework for lifelong learning and various Web based information systems for competence 
modeling and assessment: the European e-Competence Framework, Bulgarian Competence 
Assessment Information System MyCompetence, USA O*NET and ESCO.  

Sections 6 to 9 explain in brief procedures for creating catalog of competences and developing 
competence based curriculum, as well as the proposed sample template for describing 
innovative learning scenarios and behaviour assessment for competence based earning. 

The last section is focused on the Computer Science Curricula 2013, Curriculum Guidelines for 
Undergraduate Degree Programs in Computer Science, December 20, 2013, The Joint Task 
Force on Computing Curricula, Association for Computing Machinery (ACM), IEEE Computer 
Society. 
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  Context 

α²ƛǘƘ ƭŀōƻǳǊ ƳŀǊƪŜǘǎ ƛƴŎǊŜŀǎƛƴƎƭȅ ǊŜƭȅƛƴƎ ƻƴ ƘƛƎƘŜǊ ǎƪƛƭƭ 
levels and transversal competences, higher education should 

equip students with the advanced knowledge, skills and 
ŎƻƳǇŜǘŜƴŎŜǎ ǘƘŜȅ ƴŜŜŘ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ƭƛǾŜǎΦά  

(The Bologna Process 2020) 

In a recent communication, the European Commission called upon the Council to endorse an 
updated framework for future European cooperation in Education and Training, with four 
strategic objectives for the years leading up to 2020: Make lifelong learning and learner 
mobility a reality; Improve the quality and efficiency of provision and outcomes; Promote 
equity and active citizenship; Enhance innovation and creativity, including entrepreneurship, 
at all levels of Education and Training. Educational and training systems must generate new 
skills, respond to the nature of new jobs which are expected to be created, as well as improve 
the adaptability and employability of adults already in the labour force. Universities should 
offer innovative curricula, teaching methods and training/retraining programs which include 
broader employment-related skills, along with the more discipline-specific skills, to enhance 
the employability of graduates and to offer broad support to the workforce more generally. 

Many researches about educational system point the attention on competence-based 
education is at a crossroads. Traditional content driven and time based models of education 
are criticised as being too theoretical and for failing to meet the demands of practice, while 
newer ones based on skills and competency are called into question for being atomistic, 
controlling and confined to the predictable. The need of changes is extremely urgent in other 
to meet the rapidly changes in the economy, industry and social environment. The 
Competence Based Education (CBE) is a systematic yet flexible approach. It focuses on defining 
in measurable terms what students are to learn and then evaluating how well they can 
perform designated tasks after instruction. Expected behaviours or tasks, conditions for their 
performance, and acceptable standards are shared with students. Some of the main focal 
points of CBE are: its purpose is to promote learners to achieve a presetting ability, each 
ƛƴŘƛǾƛŘǳŀƭ ƭŜŀǊƴŜǊΩǎ ōŜƘŀǾƛƻǳǊ ƛƴ ǘƘŜ ƭŜarning process is of concern; its evaluation is to 
emphasize criterion-referenced. The main reason for CBE popularity is the expected reduction 
of the gap between the labour market and the school system. 

Even before the beginning of the 21st century academic education had been moving away 
from the traditional knowledge-based approach towards more competence-based teaching. 
Recently this process has become more of a preoccupation. With the introduction of the 
Bologna process, many EU universities have experienced increased interest from the 
professional and commercial sectors for their interests to be included into the academic 
environment. As a result, universities have developed initiatives to adapt their academic 
teaching to the requirements of industry, in order to ensure that their graduates are the most 
employable, and to increase their competitiveness in the international education market. As 
a result a new form of curriculum development has arisen, which has focused on finding the 
relationship between university education and the competences needed by the graduates in 
their later careers, by defining exactly which competencies need to be included in the 
respective courses. This new competence-based approach is nowadays one of the most 
discussed topics in curriculum development. 
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It is generally believed that competence-based education is an answer to societal changes. In 
particular the professional environment has become more complex, dynamic and knowledge 
intensive and it requires employees who are well educated, versatile and able to maintain 
their personal knowledge and skills. The concept of competence is a mean to think about these 
changes and requirements.  

The interoperability of competence (learning outcome) definitions constitutes a major 
challenge for competence based learning designs and its implementations. Currently, higher 
education institutions have not yet adopted standards for competence definitions, resulting 
in inefficiencies for, both competence based learning design and competence based discovery, 
access and re-use of units of learning. 

Learning outcomes, the current hot topic within the educational institutions across Europe, 
are analysed, designed, implemented and evaluated all over Europe. Learning outcomes are 
the backbone of the current, modern educational initiatives; such as the European 
Qualifications Framework (EQF) on the one and the Qualifications Framework for the 
European Higher Education Area (QF-EHEA) on the other hand. Traditional models and 
methods of expressing learning success and qualification levels are replaced by systems based 
on learning outcomes and qualification descriptors. These systems ultimately provide the 
necessary transparency to facilitate the comparison of knowledge, skills and abilities between 
education institutions in different European countries.  

The main objective of the handbook is the development and advancement of procedures 
and tools for designing and implementing competence based curriculum matching 
competences in higher education and economy. 
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  The Concept of Competence 

The concept of competence can bridge the world of education, training, knowledge 
management, and informal learning. There are a lot of examples of competence definitions. 
¢ƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨŎƻƳǇŜǘŜƴŎŜΩ ƻǊ ϥŎƻƳǇŜǘŜƴŎȅϥ ƛǎ ǘƘŜ ǎǳōƧŜŎǘ of ongoing discussion. 

The researchers in the field of competence have given various definitions for what 
competencies are: permanent distinctive traits and characteristics which determine 
performance; distinctive characteristics which differentiate the successful performer from the 
rest; an ability to reach goals; inner personality traits that allow a person to cope better with 
a given task, role or situation; knowledge, skills, abilities and other characteristics 
demonstrated at work, etc. However, there is no set definition for the term competence. 
Debates on the difference between competence and competency are still ongoing. 

Lƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǘƘŜ 9ǳǊƻǇŜŀƴ vǳŀƭƛŦƛŎŀǘƛƻƴ CǊŀƳŜǿƻǊƪΣ άŎƻƳǇŜǘŜƴŎŜ ƳŜŀƴǎ ǘƘŜ ǇǊƻǾŜƴ 
ability to use knowledge, skills and personal, social and/or methodological abilities, in work or 
ǎǘǳŘȅ ǎƛǘǳŀǘƛƻƴǎ ŀƴŘ ƛƴ ǇǊƻŦŜǎǎƛƻƴŀƭ ŀƴŘ ǇŜǊǎƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘέΦ  

!ŎŎƻǊŘƛƴƎ ǘƻ L999 wŜǳǎŀōƭŜ /ƻƳǇŜǘŜƴŎȅ 5ŜŦƛƴƛǘƛƻƴ όw/5ύΣ ŀ άŎƻƳǇŜǘŜƴŎȅ ƛǎ ŘŜŦƛƴŜŘ ŀǎ ŀƴȅ 
form of knowledge, skill, attitude, ability or educational objective that can be described in a 
ŎƻƴǘŜȄǘ ƻŦ ƭŜŀǊƴƛƴƎΣ ŜŘǳŎŀǘƛƻƴ ƻǊ ǘǊŀƛƴƛƴƎέΦ  

!ŎŎƻǊŘƛƴƎ ǘƻ ¢9b/ƻƳǇŜǘŜƴŎŜ ŘŜŦƛƴƛǘƛƻƴ άŎƻƳǇŜǘŜƴŎŜ ƛǎ ǘƘŜ ŜǎǘƛƳŀǘŜŘ ŀōƛƭƛǘȅ ƻŦ ŀƴ ŀŎǘƻǊ ǘƻ 
deal with some classes of critical events, problems or tasks that can occur in a certain situation 
ŀƴŘ ŜŎƻƭƻƎƛŎŀƭ ƴƛŎƘŜέΦ 

Tuning Educational Structures in Europe defines competences as a dynamic combination of 
knowledge, understanding, skills and abilities. Competences are obtained or developed during 
the process of learning by the student. A distinction can be made between generic 
competences (i.e. transferable competences across study areas) and subject-specific 
competences (i.e. competences specific to a subject area). 

The International Board of Standards for Training and Performance Instruction (IBSTPI) defines 
ŀ ŎƻƳǇŜǘŜƴŎȅ ŀǎ άŀ ƪƴƻǿƭŜŘƎŜΣ ǎƪƛƭƭΣ ƻǊ ŀǘǘƛǘǳŘŜ ǘƘŀǘ ŜƴŀōƭŜǎ ƻƴŜ ǘƻ ŜŦŦŜŎǘƛǾŜƭȅ ǇŜǊŦƻǊƳ ǘƘŜ 
ŀŎǘƛǾƛǘƛŜǎ ƻŦ ŀ ƎƛǾŜƴ ƻŎŎǳǇŀǘƛƻƴ ƻǊ ŦǳƴŎǘƛƻƴ ǘƻ ǘƘŜ ǎǘŀƴŘŀǊŘǎ ŜȄǇŜŎǘŜŘ ƛƴ ŜƳǇƭƻȅƳŜƴǘέΦ 

The methodology used by Bulgarian Industrial Association in the Competence Assessment 
Information System MyCompetence(http://en.mycompetence.bg) considers competence to 
be a set of knowledge, skills, attitudes and behaviours used to achieve results (performance 
levels) in a certain professional role or in a particular organisation. Acquiring a certain level of 
ŎƻƳǇŜǘŜƴŎŜ Ŏŀƴ ōŜ ǎŜŜƴ ŀǎ ŀƴ ŜȄǇǊŜǎǎƛƻƴ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀōƛƭƛǘȅ ǘƻ ŎƻƳōƛƴŜ ŀƴŘ ƛƴǘŜƎǊŀǘŜ 
in their behaviour (independently, own know-how) the different elements of skills and 
knowledge, of professional and personal qualities, of past experience. In other words, 
ŎƻƳǇŜǘŜƴŎƛŜǎ ŀǊŜ ŀƴ ŜȄǇǊŜǎǎƛƻƴ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀōƛƭƛǘȅ ǘƻ ǇŜǊŦƻǊƳ ǿŜƭƭ ŀǘ ǿƻǊƪΦ ¢ƻ ƛƭƭǳǎǘǊŀǘŜ 
ǿƘŀǘ Ƙŀǎ ōŜŜƴ ǿǊƛǘǘŜƴ ǘƘǳǎ ŦŀǊΣ ŀƴ άƛƴ-ŘŜǇǘƘ ƳƻŘŜƭέ ƻŦ ŎƻƳǇŜǘŜƴŎƛŜǎ Ŏŀƴ ōŜ ǳǎŜŘΦ 

There are a number of competence classifications which organise them according to different 
criteria. CƻƳǇŜǘŜƴŎŜǎ Ŏŀƴ ōŜ ŘƛǾƛŘŜŘ ƛƴǘƻ άǎƻŦǘέ όǊŜƭŀǘŜŘ ǘƻ ōŜƘŀǾƛƻǳǊ ŀƴŘ ƛƴŦƭǳŜƴŎŜύ ŀƴŘ 
άƘŀǊŘέ όǊŜƭŀǘŜŘ ǘƻ ǘŜŎƘƴƛŎŀƭ ŀōƛlities); άŎƻǊŜ ŎƻƳǇŜǘŜƴŎƛŜǎέ όǊŜƭŜǾŀƴǘ ŦƻǊ ǘƘŜ ŎƻƳǇŀƴȅΩǎ 
ǎǳŎŎŜǎǎύΣ άŦǳƴŎǘƛƻƴŀƭ ŎƻƳǇŜǘŜƴŎƛŜǎέ όŎƻƳƳƻƴ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ŦƻǊ ƎǊƻǳǇǎ ƻŦ Ƨƻōǎ ǿƛǘƘ ǎƛƳƛƭŀǊ 
ŦǳƴŎǘƛƻƴǎύΣ άǎǇŜŎƛŦƛŎ ŎƻƳǇŜǘŜƴŎŜǎέ όƧƻō ǎǇŜŎƛŦƛŎ ƻƴŜǎύ; άŘƛǎǘƛƴŎǘƛǾŜ ŎƻƳǇŜǘŜƴŎƛŜǎέ όǿƘƛŎƘ 

http://en.mycompetence.bg/
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differentiate the ǎǳŎŎŜǎǎŦǳƭ ǇŜǊŦƻǊƳŜǊ ŦǊƻƳ ǘƘŜ ǇƻƻǊ ƻƴŜύΣ άǘƘǊŜǎƘƻƭŘ ŎƻƳǇŜǘŜƴŎƛŜǎέ όōŀǎƛŎ 
ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ŦƻǊ ǘƘŜ ǇŜǊǎƻƴ ǇŜǊŦƻǊƳƛƴƎ ŀ ǇŀǊǘƛŎǳƭŀǊ Ƨƻōύ ŀƴŘ άǘǊŀƴǎŦƻǊƳŀǘƛƻƴŀƭ 
ŎƻƳǇŜǘŜƴŎƛŜǎέ όŘŜǾŜƭƻǇƛƴƎ ƻƴŜǎύΦ  

With the adoption of the Lisbon Strategy (2010), a decision was taken to modernize and 
enhance education quality which would in turn lead to mastering seven universal key 
competencies:  
ω Communication in the mother tongue;  
ω Communication in foreign languages;  
ω Competence in mathematics, science and technology;  
ω Digital competence;  
ω Ability to learn;  
ω Intercultural and social competencies, and civic competence;  
ω Initiativeness and entrepreneurship.  

Four universal personal and professional competencies as learning outcomes have been 
established with the adoption of the National Qualification Framework in Bulgaria:  
ω independence and responsibility;  
ω learning competence;  
ω communication and social competencies;  
ω professional competencies. 
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 Competence Dictionari es 

3.1. Workitect Competency Dictionary 

The Workitect Competency Dictionary with definitions and observable behaviors that may 
indicate the existence of a competence, contains thirty-five competences in three clusters: 
competences dealing with people; competences dealing with business and competences 
dealing with self-management (Figure 1). 

  

 

Figure 1 Workitect Competency Dictionary thirty-five competencies 
(http://www.workitect.com/PDF/CompetencyDictionary.pdf) 

3.2. G-COMPS 

Georgia's competency dictionary for workforce planning. G-COMPS provides a consistent 
framework for state agencies to determine the competencies required for a particular job, 
and appraise the current and future competency levels of their workforce 
(www.spa.ga.gov/pdfs/wfp/G-COMPS.pdf). 

3.3. Harvard University Competency Dictionary  

(http:// campusservices.harvard.edu/system/ files/documents/1865/harvard_competency_di
ctionary_complete.pdf) 

http://www.workitect.com/PDF/CompetencyDictionary.pdf
http://www.spa.ga.gov/pdfs/wfp/G-COMPS.pdf
http://campusservices.harvard.edu/system/files/documents/1865/harvard_competency_dictionary_complete.pdf
http://campusservices.harvard.edu/system/files/documents/1865/harvard_competency_dictionary_complete.pdf
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 Methodology for Competence  Based 
Curricul um Development  

The proposed systematic methodology for competence based curriculum development 
consists of six phases:  (1) Conceptualisation; (2) Planning; (3) Data collection; (4) Data analysis 
& Create catalog of competences; (5) Develop competence based curriculum and (6) Develop 
applications & Pilot test. 

The development of a competence-based curriculum begins with building a successful 
strategy. The process illustrated in Figure 1 consists of two parts: Part I, comprising steps 1 to 
5, where the readiness of the university to transition from a traditional content and time based 
curriculum to competence based curriculum is assessed, and Part II - translating the strategy 
into a Competence Based Curriculum. 

 

 
Figure 2 Building a successful competence based curriculum strategy steps 

The next step is concerned with identification and description of the competencies that 
students should acquire or to describe the final attainment levels of the educational program 
in terms of competencies. The competences is obtained as result of researching the existing 
economic sector competence models and job profiles. Typically, this activity is performed by 
a heterogeneous team, consisting of stakeholders such as curriculum developers, teachers, 
educational managers, field experts and branch representatives. Together they analyse and 
collect information about the competences within the domain of interest, identify the 
competencies, and describe them in a competence map. This is a highly complex and difficult 
processes, as all processes of curriculum development are. It is obvious that a competence 
profile has important implications, since it constitutes the basis of a competence-based 
curriculum.  

The Methodology for Competence-Based Curricula Development is graphicaly presented in 
Figure 3. The methodology promotes continuous improvement through the consideration of 
the university strategic plans. It is based on the intensive research and needs analysis of the 
universityΩǎ ŎƻƳǇŜǘŜƴŎŜ based curriculum development and training.  
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Figure 3 Systematic approach for competence based curricula development 
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 Framework s and Data Collection Tools  

5.1. The European Qualifications Framework for lifelong learning 
(EQF) 

The EQF is a common European reference framework acting as a translation device to make 
qualifications acquired within the different education and training systems in Europe more 
readable and understandable. It has two principal aims: to promote citizens' mobility between 
countries and sectors, and to facilitate their lifelong learning. The European Qualifications 
Framework was developed in the years 2004-2007 and formally adopted as a 
Recommendation by the European Parliament and Council on 23 April 2008. The eight EQF 
reference levels are described in terms of learning outcomes. The EQF recognises that 
9ǳǊƻǇŜΩǎ education and training systems are so diverse that a shift to learning outcomes is 
necessary to make comparison and cooperation between countries and institutions possible. 
In the EQF a learning outcome is defined as a statement of what a learner knows, understands 
and is able to do on completion of a learning process. The EQF therefore emphasises the 
results of learning rather than focusing on inputs such as length of study. Learning outcomes 
are specified in three categories ς as knowledge, skills and competence. 
 

Figure 4 EQF Adaptation Support Portal 

This signals that qualifications ς in different combinations ς capture a broad scope of learning 
outcomes, including theoretical knowledge, practical and technical skills, and social 
competences where the ability to work with others will be crucial. (EQF Adaptation Support 
Portal http://www.eqf-support.eu/ ). 

In order to get unified views, it is important to give some widely accepted definitions of terms 
that will be more likely than others to appear during continuation of work on the project, 
which is part of a general European Qualification Framework: 
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Qualification means the formal name for the result of a process of assessment and validation, 
which is obtained when a competent body determines that an individual has achieved learning 
outcomes to the standards laid down. 

Learning outcomes are statements of what learning pupil / student / person knows, 
understands and can perform, based on the completion of the learning process, defined by 
knowledge, skill and competence. 

Knowledge means the result of the adoption of information through the learning process. 
Knowledge is a set of facts, principles, theories and practices related to area of work or study. 
In the context of the European Qualifications Framework for lifelong learning knowledge is 
described as theoretical and / or factual. 

Skills ŀǊŜ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳǎŜ ǘƘŜ ǇǊƛƴŎƛǇƭŜ ƻŦ άƪƴƻǿ Ƙƻǿέ ǘƻ ǇŜǊŦƻǊƳ ŀ 
specific task and to solve the problem. In the context of the European Qualifications 
Framework, skills are defined as cognitive (involving the use of logical, intuitive and creative 
thinking), practical (including physical skill and use of methods, materials, devices and 
instruments) and social skills (communication and cooperation skills, emotional intelligence 
and other).  

Competence means the ability to apply knowledge, skills and personal, social and 
methodological skills in the workplace or during learning, as well as in personal and 
professional development. In the context of the European Qualifications Framework 
competences are described as responsibility and independence. 

5.2. The European e-Competence Framework 

The European e-Competence Framework (e-CF) provides a reference of 40 competences as 
required and applied at the Information and Communication Technology (ICT) workplace, 
using a common language for competences, skills and proficiency levels that can be 
understood across Europe. 

Its purpose is to provide general and comprehensive e-Competences specified at five 
proficiency levels that can then be adapted and customised into different contexts from ICT 
business and stakeholder application perspectives. The 40 competences of the framework are 
classified according to five main ICT business areas (PLAN ς BUILD ς RUN ς ENABLE ς MANAGE) 
and relate to the European Qualifications Framework (EQF) levels 3 - 8. Current version is the 
European e-Competence Framework 3.0, A common European framework for ICT 
Professionals in all industry sectors. 

The European e-Competence Framework version 3.0 (CWA 16234) is published in four parts, 
which may be downloaded free of charge from the CEN website (www.cen.eu) or the e-CF 
website: www.ecompetences.eu. Part 1 (The Framework), Part 2 (User guidelines) and Part 4 
(Case studies) are available in English, German, French and Italian versions. The European e-
/ƻƳǇŜǘŜƴŎŜ CǊŀƳŜǿƻǊƪ ƛǎ ŀ ŎƻƳǇƻƴŜƴǘ ƻŦ ǘƘŜ 9ǳǊƻǇŜŀƴ ¦ƴƛƻƴΩǎ ǎǘǊŀǘŜƎȅ ƻƴ ζŜ-Skills for the 
нмǎǘ /ŜƴǘǳǊȅηΦ Lǘ ƛǎ ŀƭǎƻ ǎǳǇǇƻǊǘƛƴƎ ƪŜȅ ǇƻƭƛŎȅ ƻōƧŜŎǘƛǾŜǎ ƻŦ ǘƘŜ ζDǊŀƴŘ /ƻŀƭƛǘion for Digital 
{ƪƛƭƭǎη ƭŀǳƴŎƘŜŘ ƛƴ aŀǊŎƘ нлмоΦ Lǘ ƛǎ ǇǊƻƳƻǘŜŘ ŀǎ ŀ ǾŜǊȅ ǳǎŜŦǳƭ ǘƻƻƭ ǘƻ ōƻƻǎǘ ŘƛƎƛǘŀƭ ǎƪƛƭƭǎ ŀƴŘ 
the recognition of competences and qualifications across countries and to foster ICT 
professionalism in Europe. The European ICT Professional Profiles (CWA 16458:2012) is a set 
of 23 profiles, which may be used for reference or as a starting point to develop further 
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profiles. This document can also be accessed (free of charge) via the CEN website and the e-
CF website. 

 
Figure 5 L/¢ ǇǊƻŦƛƭŜ α.ΦсΦ {ȅǎǘŜƳǎ 9ƴƎƛƴŜŜǊƛƴƎέ ǳǎŜǊ ƎŜƴŜǊŀǘŜŘ 

5.3. Competence Assessment Information System MyCompetence  

MyCompetence (http://en.mycompetence.bg) is created within a project "Development of a 
Workforce Competence Assessment System by Sectors and Regions" carried out by the 
Bulgarian Industrial Association (BIA) in partnership with the Confederation of the 
LƴŘŜǇŜƴŘŜƴǘ ¢ǊŀŘŜ ¦ƴƛƻƴǎ ƛƴ .ǳƭƎŀǊƛŀ ό/L¢¦.ύ ŀƴŘ ǘƘŜ /ƻƴŦŜŘŜǊŀǘƛƻƴ ƻŦ [ŀōƻǳǊ αtƻŘƪǊŜǇŀέ 
and the financial assistance of the European Social Fund. 

aȅ/ƻƳǇŜǘŜƴŎŜΩǎ ƻōƧŜŎǘƛǾŜǎ ŀǊŜΥ 
ω to create functional compatibility and possibilities for integrated data usage 

http://en.mycompetence.bg/
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ω to generate and collect in one place information and know-how with regard to 
managing the implementation process of the competence approach in human capital 
development 

ω to support and initiate effective measures (at sector and regional level) for 
ŜƳǇƭƻȅƳŜƴǘ ŀƴŘ ǎƪƛƭƭǎ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ .ǳƭƎŀǊƛŀΩǎ ǿƻǊƪŦƻǊŎŜ 

ω to incorporate good practices from the implementation of the human resources 
management process 

ω to create a library with the possibilities for support of lifelong learning 
ω to provide relevant materials for the support of lifelong learning 
ω to allow finding and storing of published documents which can be analysed in order to 

outline trends and recommendations 

 
Figure 6 MyCompetence home page 

The functioning and effectiveness of MyCompetence is ensured by the National competence 
assessment network which encompasses employers, managers, specialists, consultants, state 
experts and experts from other institutions. 

The main users of MyCompetence are: 
ω Organisations (managers, HRM specialists, competence assessors) 
ω Ministries, agencies and other institutions and organisations related to the labour 

market and the spheres of education, continuous learning, recruitment and employee 
leasing, career guidance  

ω Higher education institutions, vocational schools, licensed centres for vocational 
training 

ω Organisations providing services in the spheres of recruitment, management, training 
and development of human resources 

ω Workers and employees legally employed by organisations 
ω Students. 

The main elements of MyCompetence are: 
ω aƻŘǳƭŜ α{ŜŎǘƻǊ ƳƻŘŜƭǎέ 










































